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Social awareness and communicative difficulties
SCHOOL SUPPORT FOR ANNE EXAMPLE

What are social awareness and communicative difficulties?

This combination of difficulties centres on a lack of social, interpersonal and emotional awareness, sometimes combined with obsessive and inappropriate behaviours. It may be associated with difficulties of imaginative thought, and can be very characteristic of some autistic spectrum disorders, or Asperger's Syndrome.

The tips, strategies and advice shown here are not comprehensive, and certainly not prescriptive. Probably you are already using some or most of them. They are intended just as a focused resource for you to draw upon, using your own professional judgement, and your knowledge of Anne.

Advice for the classroom

Environment

· Create a calm, predictable and consistent working environment – change, specially unexpected change, can be very hard for Anne.

· Keep Anne’s arousal level low, and minimise sensory distractions. 

Classroom management


· Recognise that unstructured ‘fun-time’ can be hard for Anne.

· When necessary, intervene calmly – and always non-confrontationally.

· Emphasise structure and predictability.

· Modify tasks to build on her strengths. 

Interaction/developing understanding

· Be very careful to ensure she understands what is expected of her.

· Use simple language, and keep all communication as simple as possible.

· Address her directly by name – she won’t necessarily realise that instructions for the whole class are meant for her too.

· Recognise and take account of her limited ability to interpret social cues or subtleties of speech and language.

· Do not pressure her into social situations. Help her to interpret situations – and don’t be surprised when she gets it wrong.

· Expect her to be very literal in how she understands things.

· Accept that she may show some quite rigid and obsessional behaviours – try to limit rather than stop them.

· Use pictorial and visual cues whenever possible to explain tasks.

· Allow for solitariness – Anne may sometimes feel very threatened by others.

· Encourage independence, decision making and change – but do so very carefully, and step by step.

· Encourage her to think about and understand herself in relation to others. She may not do this instinctively and intuitively – she will need to learn how to do it, and be guided in doing so. 

· Accept her for what and who she is, and don’t expect change – a quote from an autistic child: ‘I need help to grow into this, not out of it.’ 

Understanding the pupil where such difficulties are significant enough to be seen as Asperger’s Syndrome, or being on the autistic spectrum: You may see…
· Anxiety – these pupils are continuously aware that they are different, but don’t understand why

· Vulnerability – these pupils don’t know how to play and interact intuitively, so they are subject to ridicule, teasing and exclusion, leading to self-criticism, low self-esteem and depression

· Fear of change – because they don’t understand the rules of the world around them, known routines and rituals become enormously comforting, and are relied upon as a defence

· Apparent rudeness or tactlessness – again, this will not be deliberate, simply unconscious, because she doesn’t understand the rules that govern the way people talk to each other.

· An overactive imaginative/fantasy world, as an alternative to an unrewarding real world, and often leading to an avid interest in reading and writing. This can be psychologically very constructive for younger children, but in adolescence may make the youngster seem even more unusual, and excluded from the everyday world

· Overcompensation for lack of social competence may lead to anger and arrogance, and vehement denial of any problems. Often resolution and retribution may be sought through physical retaliation

· Often imitation is a good way for such pupils to learn how to behave – to observe and model desired behaviours. The danger here is that they may choose role models that are unhelpful, and imitate the socially popular but notorious ‘bad guys’!

Developing social and coping strategies: 

· For younger children, an adult or older sibling might act the part of a same-age friend, so that the child can practise social skills and sociable behaviour can be modelled, with turn-taking, listening, etc.

· Social documentaries: film the child in the playground, say, and other children in the same setting – then use pause and replay to focus on particular cues and responses.

· Carol Gray’s ‘social stories’ (see resource sheets for reference) can be very helpful ways of learning responses to specific social situations, reinforce and encourage a sense of coping and success.

· By the early teens, some ‘social engineering’ is often needed – identify a prospective friend, and arrange a shared activity to include the potential friend, or family outing. Then nudge and guide to make sure it is as enjoyable as possible for both parties

· Encourage the peer group to understand the situation 

· It can sometimes be helpful to focus upon ‘teamwork’ skills – it can link very closely to friendship skills, and can be easier for a young teenager to accept 

· Drama classes can provide a useful vehicle for exploring and developing these strategies 

· Internet chat can be very liberating for some people – they are accepted for what they have to say, rather than what they might look like or how they might sound. But obviously this needs to be supervised by parents, as such youngsters may be specially vulnerable to abuse.

· Need for positive feedback – in the same way that learning Maths depends on being told when you’re doing it right, so does learning social skills. Adults and sympathetic peers should try to provide this feedback. 

· Speech and Language therapists sometimes provide classes in the ‘rules of conversation’

Motivation and self-esteem

· Let her know you are aware of her difficulty, and that you are sympathetic – but that you have high expectations.

· Be specially generous with praise and cautious with criticism. Praise can be a natural motivator as long as the pupil feels the praise is genuine and deserved. 

School issues

· Ensure that all Anne's teachers know about the difficulty and understand its implications.

· Good communication between home and school is important to ensure consistency.

Strategies guided by learning style

Classroom environment

· It is important to create a calm, predictable and consistent working environment. Pupils within the autistic spectrum and/or with social awareness difficulties will find change difficult, and will not be able to deal with unexpected change in the classroom. 

· It may also be useful to keep arousal level low and to minimise sensory distractions. Such pupils can be particularly sensitive to noise and some types of flashing visual stimuli. A subdued sensory environment can therefore have the most calming effect on pupils within the autistic spectrum. 

· It is important to allow for opportunities that will enable Anne some time on her own. Although socialisation is important, a balance will need to be provided within the environment that will enable Anne to have time to reflect and relax, but still have opportunities to be part of a group and to work with at least one other in some tasks. 

Cognitive style 

· Structure is important: activities will need to be highly structured and in some cases closely supervised. It will be necessary to interact with Anne and this should be done calmly and sensitively. She will obtain security from structure and predictability and this should be built on, and extended into a wider variety of activities. 

· The language that is used in the teaching and learning situation should be kept simple, and effort should be made to ensure that she has understood exactly what has been meant. One of the difficulties experienced by pupils with communication difficulties involves recognising inferences and information that is implied rather than explicitly detailed. You need to detail information precisely so that there is no doubt at all what is meant and no room for ambiguity and misunderstanding. 

· Pupils with autism and Asperger’s Syndrome usually have limited ability to interpret social cues, so this should not be relied on too much as a means of communication. It is important, however, that these cues are practised – inferences based on gestures and other body language form an important area of communication. It may therefore be useful to use pictorial and visual cues to supplement oral communication. 


Metacognitive style
· One of the essential aspects of metacognitive awareness is that the pupil can make inferences and judgements about what is being asked for in the task and how this should be carried out. Clearly, this will present a significant difficulty for pupils within the autistic spectrum or with this kind social awareness and communicative difficulty. It is important nevertheless to try to establish this, and aspects such as independence, decision-making and change should be encouraged – but sensitively and slowly. Much of this depends on the actual difficulties and how disabling these are for Anne. It is particularly important to consider her emotional security and this should be paramount above all else. 

Emotional style

· The emotional security of the pupil is important: effective learning is more likely to take place if the pupil feels secure about the learning environment. 

· It is also important that the expectations are realistic. At the same time, some pupils have considerable ability and potential, and this should be maximised whenever possible. 

· Pupils with social and communication difficulties will usually try to avoid social situations. Although some effort should be made to introduce a gradual acceptance of social situations, any avoidance needs to be understood and accepted. It is important therefore that no unnecessary pressure is placed on Anne to participate in social situations.

Staying sane – adjust your own mindset

Pupils with difficulties such as these can be both challenging and demanding, sometimes extremely so. The tips listed below are all adapted from Kutscher’s Kids in the Syndrome Mix (2005), a seriously useful selection of wise and experienced tips that should help keep any of us sane when there doesn’t always seem to be a lot of reason for being so….

· A teacher can make or break a pupil’s year. Don’t underestimate your role in a Anne’s success…. ‘In the successful years, she felt that her teacher really understood her and was rooting for her. In the disaster years, she didn’t click with the teacher, and just completely shut down’.
· Don’t overestimate your role in a pupil’s failures – problems may be well beyond your control, and all you can do, with the parents, is just keep plugging away. Sometimes there are just ‘least bad’ strategies.

· Remember: for every difficult kid you’ve succeeded with, each of them will have felt that ‘The thing I like about you best … is that you like me.’

· Don’t take difficult behaviours as personal affronts. Anne’s not like the other kids – she just can’t be. It’s not personal – she’s not the problem, she’s trying to deal with a problem. The person who suffers most from the pupil’s behaviours is the pupil herself (though it often won’t feel like that…!)

· Adopt a ‘disability’ outlook. You do not have a standard pupil. You can see it as a wonderful uniqueness in the pupil, or you can see the issue as a disability. What you just cannot do, if you and Anne want to stay sane, is to see her as a standard pupil.

· Minimise frustration by doing a realistic stock-take of the pupil periodically – i.e. what you might realistically expect from this pupil today. Not from a typical pupil – from this pupil. Once you and parents accept this as the starting point, it is easier not to take things personally. Anger is reduced, since anger arises when there is a discrepancy between what you expect and what you get

· Overcome a fear of ‘coddling’ – our anxiety about doing harm by helping too much is almost always wrong. These kids will be getting far more than their fair share of dealing with failure, frustration, criticism and pain. They can use every bit of help available, and more.

· If it’s working, keep doing it. If it’s not, do something else. Don’t expect miracles – most of these kids and their families will be working on their issues as part of a ’50 year plan’.

· Be flexible when you need to. The DIRM model – ‘Does It Really Matter...?’ When Anne kicks up doing something, we often feel we have to get her to do it, as a first and essential step towards helping her. Is that always right…?

· Forgive yourself! OK, all involved should review what went wrong, but none of us are perfect, and even being good enough most of the time can be a pretty high standard to meet.

Understanding the Anne’s mindset

· Learn about her difficulties. This will make you more confident and less threatened, and help you recognise when a pupil’s difficult behaviours are part of the underlying diagnosis.

· Try to understand. Ask yourself ‘Why did she do that?’ – there is always a reason, even if it’s not rational or productive (usually it isn’t). 

· Not all brains see things the same. Yes, the behaviour is odd or inexplicable – but that’s why this kid has special needs. If you try to work out just why she did that, it may provide a starting point to helping avoid it next time.

· We see only a part of the pupil’s life. The homework, getting up and dressed, eating some breakfast, getting out on time – any or all of these may have already caused major fights. The kid that’s bugging you may be already emotionally wound up. Don’t add to it.

How to change a pupil’s behaviour

Two major rules: Keep it positive and Keep it calm.
Keep it positive

· Enjoy the pupil. Catch them being good. Laugh with each other. Celebrate her humour, her creativity, her knowledge – find something to celebrate, however hard it may be! She has to know that you believe in her despite everything. 

· Use positive reinforcement. Reward the behaviour you want rather than punishing the behaviour you don’t want.

· Avoid the ‘resentment treadmill’. In any conflict, it doesn’t take long for both sides to have a litany of truly legitimate complaints against each other. That cycle goes nowhere. Someone has to get off the treadmill first, and it isn’t going to be the dysfunctional pupil. It has to be us, the mature adult, the professional.

· Minimise arguments and conflict with the ‘no faults’ approach. Focus on the problem, and finding a shared solution. It doesn’t help to allocate fault or blame, or criticise the pupil.

· Remember that negative consequences don’t usually teach the needed behaviours to these kids. They keep doing the same thing that has caused problems in the past – but too often we do the same, and go on using a strategy that we know does not work. You may need to punish, but its purpose is to change behaviour. If it doesn’t, then don’t….

Keep it calm

· Be a defusing influence, not an inflammatory one. The life of a special needs pupil is overwhelming. When tempers or anxieties flare, head off meltdown – stop, stay calm, negotiate.

· Head off the big fights before they begin. As soon as you see a situation developing, can you find a way to divert the pupil into something else?

· Pick your fights. This is not a war – you want to help. Is this particular conflict likely to be worth it? Some are, but lots aren’t.

· Give transition warnings. Many special needs kids find change hard. It helps Anne to tell her in advance what she will be asked to do. Get her to repeat it. Then allow a few extra minutes, rather than have a useless meltdown.

· Keep an eye on the stress speedometer. As soon as you see signs that things are starting to accelerate, that she’s going to lose control, then laugh, or divert, or negotiate. 

· Back off. Stop. Walk away. Incredible things can happen if you do this. It works. It doesn’t take long for the stress levels to fall, yours and the pupil’s. And once they have fallen, it’s much easier to see the positive way forward. You’ll have explained that this cooling off time is not a punishment. Allow her some soothing activity – it doesn’t mean she’s ‘won’. But she knows you’ll be coming back to the issue, quietly and calmly, ten minutes down the line.
· But what if she just doesn’t stop? The discussion has to be later, and in private. It doesn’t seem right to let one kid ‘get away with it’ in front of the class. But letting the class witness an unproductive meltdown doesn’t offer them a useful model either, and her peers will be on your side, and very tolerant of difference, if you ask them to help and understand.

More resources, strategies and activities are shown on the information sheet 
‘Social awareness and communicative difficulties: Resources for Learning Support’
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HOME SUPPORT FOR ANNE

The questionnaire responses suggested that a lack of social, interpersonal and emotional awareness may be a factor in Anne’s learning.

The tips, strategies and advice shown here are not comprehensive, and certainly not prescriptive. Probably you are already using some or most of them. They are intended just as a focused resource for you to draw upon, using your own judgement, and your own knowledge of Anne – you know more about her than anybody else knows!

How will this affect her?

· She may find it hard to make friends, and to understand how other people are thinking.

· She may find it hard to know how she is expected to behave in different circumstances.

· [His/Her] speech may be a little unusual.

· She might be very dependent on certain routines, and find any kind of change distressing.

· She may tend to take things very literally, and sometimes seem tactless.

· She may have some special interests that are almost obsessive.

How can I help?

Environment

· Try to create a calm, predictable and consistent home environment – change, especially unexpected change, can be very hard for Anne.

· While it is important to encourage her to socialise, it is also important to provide space. This will enable her to reflect and relax. It may be necessary for this to take place in her own personal space.

Expectations

· Try to have realistic expectations. This can come about by knowing the person, and her likes and dislikes, and taking these into account.

· You need to appreciate that she may wish to avoid social situations. Although some effort should be made to introduce gradual acceptance of social situations, any avoidance needs to be understood and accepted. Do not pressure her into social situations.

· Accept that she may show some quite rigid and obsessional behaviours – try to limit rather than stop them.

· Allow for solitariness – she may sometimes feel very threatened by others.

· Encourage independence, decision making and change – but do so very carefully, and step by step.

· Encourage her to think about and understand herself – this can be done through discussion rather than through direct questioning: it is important not to rebuke a person because of her views.

Motivation

· Let Anne know you are aware of her difficulty, and that you are sympathetic – but have realistic expectations.

· Try to keep school pressures in perspective – at times she will feel overwhelmed by this pressure. Talk through this with her and then it may not seem as insurmountable as at first sight. 

· Look for opportunities to boost her self-esteem – boosting self-esteem can help considerably in facing social situations.

Support groups

· These can be very beneficial for parents, as often the isolation desired by the child can influence the social behaviour of the family. Support groups can help with this, and the sharing of experiences can be beneficial.

· If the difficulties are significant, medical referral should be considered.

· Dietary factors may also be considered (e.g. gluten-free diet), but seek medical advice first. 

Explain the diagnosis?

· Where the difficulties are obviously very significant, and characteristic of Asperger’s Syndrome, it is often seen as very helpful for the child to have this label, to understand just why she feels different. Luke Jackson’s account of his feelings and experiences, in Freaks, Geeks and Asperger’s Syndrome, may be a helpful part of this process.

Developing social and coping strategies: 

· For younger children, an adult or older sibling might act the part of a same-age friend, so that the child can practise social skills and sociable behaviour can be modelled, with turn-taking, listening, etc.

· Social documentaries: film the child playing, and other children playing – then use pause and replay to focus on particular cues and responses. 

· Carol Gray’s ‘social stories’ (see resource sheets for reference) can be very helpful ways of learning responses to specific social situations, reinforce and encourage a sense of coping and success. 

· By the early teens, some ‘social engineering’ is often needed – identify a prospective friend, and arrange a shared activity to include the potential friend, or family outing. Then nudge and guide to make sure it is as enjoyable as possible for both parties 

· Encourage the peer group to understand the situation  

· It can sometimes be helpful to focus upon ‘teamwork’ skills – it can link very closely to friendship skills, and can be easier for a young teenager to accept 

· Drama classes can provide a useful vehicle for exploring and developing these strategies 

· Internet chat can be very liberating for some people – they are accepted for what they have to say, rather than what they might look like or how they might sound. But obviously this needs to be supervised by parents, as such youngsters may be specially vulnerable to abuse. 

· Need for positive feedback – in the same way that learning Maths depends on being told when you’re doing it right, so does learning social skills. Adults and sympathetic peers should try to provide this feedback. 

· Speech and Language therapists sometimes provide classes in the ‘rules of conversation’

Sensory integration dysfunction often accompanies such difficulties, and contributes towards them

· Caregivers need to find a balanced ‘sensory diet’, to meet the very particular needs of that child’s nervous system

· For the hyposensitive child, provide extra stimulation: 

· Eating foods with range of sensory experiences: crackers, apples, celery, carrots, ice cubes, mashed potatoes, dried fruit…

· Drink liquids of varying temperatures or with bubbles

· Taking a shower 

· Jumping or bouncing 

· Hanging by the hands from a bar

· For the hypersensitive child, decreasing hyper responses to sensory stimulation might include:

· Sucking on a pacifier, frozen fruit, ice cream, or a boiled sweet 

· Back rubbing or cuddling 

· Rocking or swaying slowly back and forth

· Taking a bath

Activities to develop tactile integration could include:

· Water painting: give the child a bucket of water and a brush, and allow him/her to paint large surfaces, or herself, with imaginary paint 

· Finger drawing: with your finger, draw shapes or letters or numbers to be guessed on the child’s back

· Sandbox searching: hide small objects in a sandbox and have the child search for them by touch 

· Bath time: let her experiment with different textures – sponges, loofahs, flannels, soaps, creams, lotions

· Read books, with or without you, in a rocking chair or beanbag

· Pets: brush a dog, stroke a cat, cuddle a rabbit…..  

· Human sandwich: the child lies face down on a gym mat, while you pretend to rub mustard or jam all over her (using firm downward strokes); then fold the mat over and press firmly up and down to squish out the excess jam or mustard. The child will enjoy the deep, soothing pressure of this activity. ,

· Dressing up: have a dressing-up box that has a range of different weights and textures of fabrics

Where can I find out more?

Attfield, E. and Morgan, H. (2007) Living with Autistic Spectrum Disorders: Guidance for Parents, Carers and Siblings (Paul Chapman).

Allergy Induced Autism (AiA) (11 Larklands, Longthorpe, Peterborough PE3 6LL; tel: 0845 130 0004; email: aia@autismmedical.com; website: www.autismmedical.com) – a biomedical autism charity.

ASD Training and Asperger Advice Service – email: mail@asperger-advice.co.uk; website: www.asperger-advice.com 

Autism Independent UK (email: autism@rmplc.co.uk; website: www.autismuk.com) – a resource centre with reference library, factfiles and training courses.

The Handbook of Autism: A Guide for Parents and Professionals, by M. Arrons and T. Gittens, T. (1999) (Routledge), contains chapters on history of autism, causes and difficulties relating to diagnosis as well as practical considerations and alternative treatments.

Other useful books include:

Frith, U. (1991) Autism and Asperger Syndrome (Cambridge University Press).

Williams, D. (1994) Somebody Somewhere (Doubleday).

Jessica Kingsley Publishers have an extensive catalogue of books on Autism and Asperger’s Syndrome, including:

· Attwood, T. (1998) Asperger’s Syndrome: a guide for parents and professionals.

· Jackson, L. (2002) Freaks, Geeks and Asperger Syndrome.

· Hesmondhalgh, M. and Breakey, C. (2001) Access and Inclusion for Children with Autistic Spectrum Disorders – Let Me In.

· Mont, D. (2001) A Different Kind of Boy: a father’s memoir about raising a gifted child with autism. 

· Shore, S. (2001) Beyond the Wall: personal experiences with autism and Asperger Syndrome.

· Vermeulen, P. (2000) I am Special: Introducing Children and Young People to their Autistic Spectrum Disorder.

· Williams, D. (1996) Autism: An inside-out approach.

· Wing, L. (1996) The Autistic Spectrum: A guide for parents and professionals.

Dyscovery Centre, Alltryn Campus, University of Wales, Newport, NP20 5DA; tel  01633 432330; website: www.dyscovery.co.uk – a multidisciplinary assessment centre for dyslexia, dyspraxia, attention deficit disorder and autistic spectrum disorders.

National Autistic Society (NAS), 393 City Road, London EC 1V 1NE; tel: 0171 833 2299; fax: 0171 833 9666; email: nas@clusl.ulcc.ac.uk; website: www.nas.org.uk – provides information, publications and general advice on children and adults with autism, such as Autism – How to help your young child (1998).

Office for Advice, Assistance, Support and Information on Special Needs (OAASIS), Brock House, Grigg Lane, Brockenhurst, Hants SO42 7RE; helpline tel: 09068 633201; website: www.oaasis.co.uk – an advice, training and resource centre for parents and professionals.

Scottish Society for Autism, Hilton House, Alloa Business Park, Whins Road, Alloa, FK10 3SA; tel: 01259 720044; fax: 01259 720051; email: autism@austin-in-scotland.org.uk; website: www.autism-in-scotland.org.uk – provides advice on all aspects of autism and also incorporates CETA (the Centre for Education and Training in Autism) – email: ceta@autism-in-scotland.org.uk

Son-rise programme – a holistic approach to responding to autistic spectrum disorders: see the website www.autismtreatmentcenter.org and the book by B. N. Kaufman (1975) Son Rise (Warner).

www.autismresearchcentre.com – the website of the Autism Research Centre at Cambridge University.

www.futurehorizons-autism.com – an American site listing publications and information.

www.autismconnect.org – a comprehensive site covering a large range of topics.

www.strath.ac.uk/autism-ncas – The National Centre for Autism Studies.

www.pediatricneurology.com/autism.htm
This list of resources is certainly not comprehensive, and many other books and resources are available. Speak to the school or SENCO if you are interested in finding out more.
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Social awareness and communicative difficulties
RESOURCES FOR LEARNING SUPPORT

Books & articles

Arrons, M. and Gittens, T. (1999) The Handbook of Autism – A Guide for Parents and Professionals (Routledge) – contains chapters on history of autism, causes and difficulties relating to diagnosis as well as practical considerations and alternative treatments.

Attfield, E. and Morgan, H. (2007) Living with Autistic Spectrum Disorders: Guidance for Parents, Carers and Siblings (Paul Chapman).

Attwood, T. (1998) Asperger’s Syndrome – a guide for parents and professionals (Kingsley).

Cumine, V., Leach, J. and Stevenson, G. (1998) Asperger’s Syndrome – a practical guide for teachers (David Fulton).

Frith, U. (1991) Autism and Asperger Syndrome (Cambridge University Press).

Gray, C., White, A., (eds) (2002) My Social Stories Book Jessica Kingsley Publishers

Hesmondhalgh, M. and Breakey, C. (2001) Access and Inclusion for Children with Autistic Spectrum Disorders – ‘let me in’ (Kingsley).

Jackson, L. (2002) Freaks, Geeks and Asperger Syndrome (Jessica Kingsley).

Jordan, R. and Jones, G. (1997) Educational Provision for Children with Autism in Scotland (Scottish Office – Interchange No. 46).

Jordan, R. and Powell, S. (1995) Understanding and Teaching Children with Autism (Wiley).

Kaufman, B. N. (1975) Son Rise (Warner). See also the website: www.autismtreatmentcenter.org

Kutscher, M., (2005) Kids in the Syndrome Mix of ADHD, LD, Asperger’s, Tourettes, Bipolar and More! (Jessica Kingsley Publishers) – an enormously wide-ranging and perceptive account of how so many difficulties may overlap, and co-present in one child, with practical advice for schools and families about how best to respond, help and intervene. 

Mont, D. (2001) A different kind of boy – a father’s memoir about raising a gifted child with autism (Kingsley).

Shore, S. (2001) Beyond the Wall – personal experiences with autism and Asperger’s Syndrome (Kingsley).

Tanguay, P. (2002) Nonverbal Learning Disabilities at School (Kingsley).

Trevarthen, C., Aitken, K., Papoudi, D. and Robarts, J. (1998) Children with Autism: diagnosis and interventions to meet their needs (Kingsley, 2nd edition). 

Vermeulen, P. (2000) I am Special – introducing children and young people to their Autistic Spectrum Disorder (Kingsley). 

Williams, D. (1994) Somebody Somewhere (Doubleday).

Williams, D. (1996) Autism: an inside-out approach (Kingsley).

Wing, L. (1996) The Autistic Spectrum: A guide for parents and professionals (Kingsley).

Useful addresses & websites

Allergy Induced Autism (AiA) (11 Larklands, Longthorpe, Peterborough PE3 6LL; tel: 0845 130 0004; email: aia@autismmedical.com; website: www.autismmedical.com) – a biomedical autism charity.

ASD Training and Asperger Advice Service – email: mail@asperger-advice.co.uk; website: www.asperger-advice.com 

Autism Independent UK (email: autism@rmplc.co.uk; website: www.autismuk.com) – a resource centre with reference library, factfiles and training courses.

Dyscovery Centre, Alltryn Campus, University of Wales, Newport, NP20 5DA; tel:  01633 432330 website: www.dyscovery.co.uk – a multidisciplinary assessment centre for dyslexia, dyspraxia, attention deficit disorder and autistic spectrum disorders.

Jessica Kingsley Publishers have an extensive catalogue of relevant books – website: www.jkp.com

National Association of Special Educational Needs (NASEN), Nasen House, 4-5 Amber Business Village, Amber Close, Amington, Tamworth B77 4RP; tel: 01827 311500; fax: 01827 313005; email: welcome@nasen.org.uk ; website: www.nasen.org.uk

National Autistic Society (NAS), 393 City Road, London EC 1V 1NE; tel: 0171 833 2299; fax: 0171 833 9666; email: nas@clusl.ulcc.ac.uk; website: www.nas.org.uk – provides information, publications and general advice on children and adults with autism, e.g. Autism – How to help your young child (1998).

Office for Advice, Assistance, Support and Information on Special Needs (OAASIS), Brock House, Grigg Lane, Brockenhurst, Hants SO42 7RE; helpline tel: 09068 633201; website: www.oaasis.co.uk – an advice, training and resource centre for parents and professionals.

Scottish Society for Autism, Hilton House, Alloa Business Park, Whins Road, Alloa, FK10 3SA; tel: 01259 720044; fax: 01259 720051; email: autism@austin-in-scotland.org.uk; website: www.autism-in-scotland.org.uk – provides advice on all aspects of autism and also incorporates CETA (the Centre for Education and Training in Autism) – email: ceta@autism-in-scotland.org.uk


www.autismresearchcentre.com – the website of the Autism Research Centre at Cambridge University.

www.futurehorizons-autism.com – an American site listing publications and information.

www.autismconnect.org – a comprehensive site covering a large range of topics.

www.strath.ac.uk/autism-ncas – The National Centre for Autism Studies.

www.speechteach.co.uk – a range of downloadable clipart that can be used for visual aids.

www.teacch.com – lots of ideas about environmental structure and supporting communication.

www.pediatricneurology.com/autism.htm

