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SCHOOL SUPPORT FOR ANNE EXAMPLE

HURTFUL TOWARDS PEERS

What is being ‘hurtful towards peers’?

When young people fail to achieve recognition in either their family or peer group, they may become hostile and resentful towards others. They can become discouraged, and envious of others who they perceive as being unfairly successful. It’s as if they come to believe that being disliked is the only role they can fulfil.

Their surface behaviour of being spiteful towards peers masks some underlying problem. Perhaps there may be a learning difficulty or sensory problem – hearing loss, for example. In comparing themselves to others, they can come to dislike themselves because of the differences they perceive. As a result, they believe that ‘I can't be like you, but I can make you feel some of the pain I feel.’ People who behave revengefully are usually hurting inside. 

Adults, when faced with a young person who spoils the work of others, or who physically hurts others, believe that there are negative motives and punish the young person. He then feels even more misunderstood and has an increased sense of injustice – and the revenge cycle is perpetuated.

Hurtful towards Peers: a typical profile

Behaviour
· includes inflicting physical pain: pinching, punching, etc.

· includes verbal abuse: name-calling, etc.

· is usually secretive

· is directed towards more ‘successful’ peers

Attitude
· sense of unfairness in how they are dealt with

· personal sense of powerlessness

Emotions
· low self-esteem

· may display pleasure when others are hurt, e.g. smiling when others cry

Adults often have strong feelings of dislike towards the young peson, thinking ‘How could they behave like that? This person is just nasty, mean and unlovable.’ 

The dynamics of being Hurtful towards Peers

Frequently pupils who hurt others have a history of failures. As a result, they come to believe that they are unable to belong on an equal footing with their peers. This sense of discouragement leads them to have strong feelings of envy and resentment towards the group they wish to belong to. This can result in overt acts of aggression, lying, stealing or vandalism in an attempt to exact revenge. Revenge in young people seems to be driven by a need for others to feel sorry for the pain the young person has experienced.

Example

Darren is 6 years old and has a combination of difficulties. In addition to a mild hearing loss, which necessitates hearing aids, he also has learning difficulties. He complains to his parents that he often cannot understand what other children are saying. Darren is physically big for his age, and his attempts to join in with other children’s games often end in a child being hurt. Darren has been excluded from playtimes on several occasions. This seems to be no solution, as his behaviour is as bad as ever when he is allowed to return.

Lucy is 12 years old and is frequently being referred to the senior management team for her negative behaviour towards peers. Problems seem to have worsened for Lucy when she fell out with a friend she had known at primary school. Peers avoid working with her in class because of her behaviour, and every effort by staff to help her work cooperatively are frustrated through Lucy finding fault with her partner.

Social and Emotional Aspects of Learning (SEAL) – key outcomes
Anne’s progress and development with each of the following outcomes can be monitored and evaluated using the Am I Making Progress? checklist at the end of this helpsheet. Obviously this is best done by Anne himself, with or without your support; but it will still provide a useful way of tracking progress even if the judgments are not necessarily made by Anne.

Self-awareness

Knowing myself

· I can reflect on my actions and identify lessons to be learned from them.

Understanding my feelings

· I know that it is OK to have any feeling, but not OK to behave in any way I feel like.

Managing feelings

Managing how I express my feelings

· I can stop and think before acting.

· I can express a range of feelings in ways that do not hurt myself or other people.

· I understand that the way I express my feelings can change the way other people feel.

· I can adapt the way I express my feelings to suit particular situations or people.

Managing the way I am feeling
· I understand that changing the way I think about people and events changes the way I feel about them.

· I have a range of strategies to reduce, manage or change strong and uncomfortable feelings such as anger, anxiety, stress and jealousy.

Motivation

Evaluation and review

· I can use my experiences, including mistakes and setbacks, to make appropriate changes to my plans and behaviour.

Empathy

Understanding the thoughts and feelings of others

· I can recognise the feelings of others.

· I can understand another person’s point of view and understand how they might be feeling.

Valuing and supporting others

· I know that my actions affect other people and can make them feel better or worse.

Social skills

Belonging to a community

· I understand and accept my rights and responsibilities in school, and know how I can take responsibility for making the school a safe and fair place for everyone.

Making wise choices

· I can make a wise choice with work or behaviour.

HOW CAN WE HELP?
The aim should be to increase desired behaviours through teaching and encouragement, rather than trying to decrease behaviours through punishments and disapproval. It is easier to teach and encourage new skills than to remove existing ones.

It is essential that the following interventions are incorporated into a caring and accepting relationship, and that any intervention is modified depending on Anne’s individual needs, and his level of social, cognitive and emotional understanding. The key aims are to raise Anne’s self-esteem, encourage social behaviour with peers, and encourage Anne to accept personal responsibility.

RESTORATIVE JUSTICE

It would be helpful if a restorative approach was used instead of punitive measures. Punitive responses often simply increase the anger and result in further aggressive outbursts. A restorative approach would mean that Anne has to make amends in some way for the pain or damage that he has caused. There is then an opportunity for the negative outburst to become a learning opportunity. Hopkins’ book Just Schools – A Whole School Approach to Restorative Justice (Jessica Kingsley, 2004) gives a clear framework to support this process.

· Because punishment itself can be an act of revenge and worsen Anne’s behaviour, it may be better to use logical consequences. That is, if Anne hurts other pupils, he is helped to ‘make amends’. The goal is to help Anne learn to respect the rights of others and to understand the consequences of his actions and to take responsibility for any harm he does.  If, for example, he has hurt another pupil, he may spend some of his free time doing a picture as a way of saying sorry and cheering his peer up. 

· Working with adult support, Anne could undertake a project concerning a specific charity and their work with young people. Anne could learn about the values of the charity, their goals, and how they seek to achieve them. This could be followed by Anne creating a charity of his choice – linked to young people, with all the necessary details. 

· Consider giving Anne specific roles in class that will help him to relate positively with peers, as well as raising his self-esteem – for example distributing/collecting equipment. 

· Encourage Anne to share responsibility for caring for animals or plants. 

· Find a particular strength that Anne has, and enable him to teach/share his knowledge with other pupils. Helping others and receiving help is an extremely powerful experience.

· Ask Anne for his own ideas/input to improve matters. 

· Give Anne specific tasks to do during playtimes to avoid his engaging negatively with peers. 

· Use stories and TV clips to help Anne to understand the negative consequences on others of hurtful behaviours. The aim is to strengthen his empathic understanding of the consequences of his actions upon others: ‘How would you feel if someone did that to you?’

· Help Anne to develop a range of emotional words to describe different feelings. The aim is to:

(a) increase his sense of empathy with his peers

(b) raise his awareness of the consequences of his actions.

· With Anne, establish clear boundaries about what are appropriate ways of solving problems, and what are not. The consequences of hurting others should be clearly discussed and agreed.

· Develop a basic problem-solving approach. What did you do? How did that affect others? What can we do to make amends?
· Role-play scenarios with Anne, figuring out ways of resolving problems and problematic situations.

· With Anne, explore those times when he played/related successfully with peers, in order to increase his understanding of correct behaviours.

· Give encouragement to Anne as a way of showing that adults care for him – to have faith, and trust that they can make things better. Encouragement is an attitude that will permeate Anne’s sense of being valued, despite any problem behaviours.

Some useful reading: Young people who experience social, emotional and behavioural difficulties have the right to be supported by informed professionals. The suggested readings are written by highly experienced academics and practitioners and are intended to further an in-depth understanding rather than a ‘quick fix’.

Algozzine. B. & Kay, P. (2002) Preventing Problem Behaviours, Corwin Press.

Csoti, M. (2000) People Skills for Young Adults, Jessica Kingsley. 

Csoti, M. (2001) Social Awareness Skills for Children, Jessica Kingsley. 

Empson, J., Nabuzoka, D. & Hamilton, D. (2004) Atypical Child Development in Context, Palgrave Macmillan.

Feinstein, S. (2004) Secrets of the Teenage Brain, The Brain Store, San Diego.

Nicolson, D. & Ayers, H. (2004) Adolescent Problems – a guide for teachers, parents and counselors, David Fulton. 
Prim Ed (no named author) Conflict Resolution, Prim Ed Publishing.

Ronen, T., (1997) Cognitive Developmental Therapy with Children, John Wiley.

Warden, D. & Christie, D. (1997) Teaching Social Behaviour – classroom activities to foster children’s interpersonal awareness, David Fulton.

Youngs, B. (1995) Stress and Your Child, Ballantine Books. 

AM I MAKING PROGRESS?

	Name:

Date of Review:
	Yes, 
very much so
	To some extent
	No real improvement yet

	Knowing myself

Can I reflect on my actions and identify lessons to be learned from them?
	
	
	

	Understanding my feelings

Do I know that it is OK to have any feeling, but not OK to behave in any way I feel like?
	
	
	

	Managing how I express my feelings

Can I stop and think before acting?
	
	
	

	Can I express a range of feelings in ways that do not hurt myself or other people?
	
	
	

	Do I understand that the way I express my feelings can change the way other people feel?
	
	
	

	Can I adapt the way I express my feelings to suit particular situations or people?
	
	
	

	Managing the way I am feeling
Do I understand that changing the way I think about people and events changes the way I feel about them?
	
	
	

	Do I have a range of strategies to reduce, manage or change strong and uncomfortable feelings such as anger, anxiety, stress and jealousy?
	
	
	

	Evaluation and review

Can I use my experiences, including mistakes and setbacks, to make appropriate changes to my plans and behaviour?
	
	
	

	Understanding the thoughts and feelings of others

Can I recognise the feelings of others?
	
	
	

	Can I understand another person’s point of view and understand how they might be feeling?
	
	
	

	Valuing and supporting others

Do I know that my actions affect other people and can make them feel better or worse?
	
	
	

	Belonging to a community

Do I understand and accept my rights and responsibilities in school, and know how I can take responsibility for making the school a safe and fair place for everyone?
	
	
	

	Making wise choices

I can make a wise choice with work or behaviour?
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