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SCHOOL SUPPORT FOR ANNE EXAMPLE

DEFIANCE TOWARDS ADULTS

Why are pupils defiant towards adults?

All young people have basic needs that motivate their behaviour. Over and above physical comfort, children need love and attention. They learn how to respond to their parents in order to get these needs met. If parents are inconsistent in the ways in which they meet their child's needs, then there is an increased risk of the child developing behavioural problems. This is especially so if a child:

· has a strong-willed temperament

· is unclear as to where the boundaries are in his/her relationships

· generally obtains an outcome he/she likes as a direct result of his/her behaviour.

These youngsters learn to expect their wishes and demands to be met. When pupils learn that defiant, oppositional behaviour works for them at home, there is a strong likelihood that the same behaviour will occur in any situation where their immediate needs are not met. This is especially so in the classroom, where they are expected to wait their turn.

Defiance towards adults: a typical profile

Behavioural manifestations may include being:
· verbally cheeky towards adults

· silent and withdrawn when refused their own way

· quick to escalate confrontations.

In their feelings, they will 

· be quick to respond with anger

· convey feelings of superiority towards adults

· sulk if they feel they have been forced to ‘climb down’.

In their attitudes, they will

· display a self-righteous belief that they are always right

· strongly believe in their right to have their immediate needs met.

The dynamics of defiance towards adults

Defiant behaviour is quickly learned. If a parent occasionally gives into defiance, the child will learn to keep trying this behaviour because it does sometimes succeed. 

In this situation, a parent is unwittingly teaching a child to be defiant. The next time a similar situation arises, a child is likely to refuse to follow the adult’s request, and the parent may become aggressive in response. Both parent and child have learned from past experiences that these tactics sometimes win.

They will also have both learned that the faster they escalate the intensity of their response, the more likely they are to win.  (It is not difficult to understand why supermarket tantrums are so quick and intensive. In such a public place, such behaviour can quickly earn its reward.) 

Example 

At home, John, aged 5, is watching a favourite TV programme. His mother wants him to stop watching and go to bed.

· John finds his Mum’s request unpleasant.

· John refuses to go and has a tantrum, throwing himself on the floor, and hurting his head.

THIS BEHAVIOUR AIMS TO AVOID GOING TO BED.

· John’s mother picks John up to comfort him.

JOHN’S BEHAVIOUR HAS AVOIDED HIM GOING TO BED AND HE HAS RECEIVED A CUDDLE.

A child's point of view about this defiant behaviour is:

· the longer I defy the adult, the more I am winning;

· being defiant enables me to stay doing what I want to for longer;

· I may receive a cuddle and comfort if I become over-distressed.

What often happens is that the child is finally forced to comply: they are ‘taken’ to bed. But this punishment is sufficiently delayed to have little or no effect on the child's previous defiant behaviours that earned a number of pay-offs. 

Rob is in Year 10 and sees little value in school. His reason for attending is to see his mates. Repeated attempts by staff to engage him in classes with work that interests him, frequently result in disproportionate outbursts of defiance. He is quick-tempered and has been diagnosed as being dyslexic; however, attempts by specialist teachers to support him have been short-lived because of his refusal to cooperate.

For the teenager, defiance can be seen as reflecting their growing ability to use language and challenge the authority of adults. The reasoning behind teenage defiance is complex, but partly explained by two processes: 

· It is adults, parents and teachers that control teenagers and prevent them from complete personal authority. Defiance is therefore a normal response to an ‘over-controlling adult world’. 

· The defiance is not necessarily motivated entirely by anger. The teenager is resentful of the power that adults have, they may ‘wish’ to be like the adult – but instead of admiration, their envy is released as anger. The daughter/son is envious of the same-sex parent. 

Social and Emotional Aspects of Learning (SEAL) – key outcomes
Anne’s progress and development with each of the following outcomes can be monitored and evaluated using the Am I Making Progress? checklist at the end of this helpsheet. Obviously this is best done by Anne himself, with or without your support; but it will still provide a useful way of tracking progress even if the judgments are not necessarily made by Anne.

Self-awareness

Knowing myself

· I can take responsibility for my actions and learning.

· I can reflect on my actions and identify lessons to be learned from them.

Understanding my feelings

· I know that it is OK to have any feeling, but not OK to behave in any way I feel like.

Managing feelings

Managing how I express my feelings

· I can stop and think before acting.

· I can express a range of feelings in ways that do not hurt myself or other people.

· I can adapt the way I express my feelings to suit particular situations or people.

Managing the way I am feeling
· I can change the way I feel by reflecting on my experiences and reviewing the way I think about them.

· I have a range of strategies to reduce, manage or change strong and uncomfortable feelings such as anger, anxiety, stress and jealousy.

Motivation

Setting goals and planning to meet them

· I can set a challenge or goal, thinking ahead and considering the consequences for others and myself.

Evaluation and review

· I can use my experiences, including mistakes and setbacks, to make appropriate changes to my plans and behaviour.

· I have a range of strategies for helping me to feel and remain optimistic, approaching new tasks in a positive frame of mind.

Social skills

Belonging to a community

· I understand and accept my rights and responsibilities in school, and know how I can take responsibility for making the school a safe and fair place for everyone.

Making wise choices

· I can solve problems by thinking of all the options, identifying advantages and disadvantages, choosing a solution and evaluating it later on.

· I can make a wise choice with work or behaviour.

HOW CAN WE HELP?

The aim should be to increase desired behaviours through teaching and encouragement, rather than trying to decrease behaviours through punishments and disapproval. It is easier to teach and encourage new skills than to remove existing ones.

It is essential that the following interventions are incorporated into a caring and accepting relationship, and that any intervention is modified depending on Anne’s individual needs, and his level of social, cognitive and emotional understanding.

Increasing compliant behaviour

When a pupil has a reputation for being defiant, adults often go out of their way to avoid confrontations. THIS CAN BE THE WORST THING TO DO. Sooner or later, there will be situations when the adult will make a request. 

A more positive way is to increase the opportunities that Anne has to learn this new skill of compliance. All skills are mastered through being allowed to practise them. When Anne practises the new skill, it allows the adult the opportunity to provide a reward, thus reinforcing the new behaviour.

During the day, for short times (3–5 minutes maximum), ask Anne to carry out a number of simple requests. The tasks should involve minimum effort to ensure success.

· ‘Please, Anne, could you lend me your pen for a minute.’

· ‘Anne, can you help me tidy up these books in the corner.’

· ‘Anne, can you please show me where all the paint brushes are stored.’

· ‘Anne, could you please take this box to the secretary.’
When Anne is positive in his response, give genuine praise for his assistance. For some learners, refusal has become a dominant over-learned response to adult requests. By allowing Anne to practise following reasonable requests, you are allowing him to experience the power of positive praise and feedback from an adult.

An analogy might be that if you have been ill in bed, your muscles will be weak. You increase their strength by each day practising small exercises to build up their strength. The same applies if you see ‘appropriate compliance’ as a muscle. Some pupils have not been able to exercise it. Each day, enable Anne to strengthen it. If, during these sessions, Anne refuses to comply, ignore this response. The aim is to give positive attention for appropriate behaviour, not to give attention to refusal, because this is the skill Anne has over-learned. We are looking for opportunities to strengthen the new skill of following adult requests.

The Chip Game

Behaviour is learnt depending on the consequences that follow it. To increase compliant behaviour in the classroom, we need to teach Anne that there are positive outcomes for obeying adults. It is feasible with primary-aged pupils to set up a reward system to increase the type of behaviour that we want to see more of.

STEP 1
Explain to Anne that you want to reward him for all the good things that he does in the classroom. Every time he follows directions from key adults, he will receive a token (a tiddlywink, or plastic counter) that is placed inside a special bank.

STEP 2
With Anne, work out some of the privileges/treats that he would like, and agree how many tokens each treat is worth. For example:

· choosing who Anne sits with, or where to sit

· an extra 5 minutes’ playtime with a friend

· computer time

· certificate

· letter sent home

· looking after the class pet

· taking the class mascot home

· positive comment in the home/school book

· choosing the story book

· receiving a special sticker

· having a special drink or food

· bringing a piece of music into class

· bringing a favourite toy to school

STEP 3
Explain to Anne that a token is earned when he follows an adult’s request immediately, at the first time of asking. If the adult has to repeat the direction, no token will be earned. When a token is earned, make sure that Anne understands why he has earned it.

STEP 4
Keep a record of the deposits/withdrawals made to/from the bank in a book, and review it with Anne every week.

Giving directions: mean what you say

The way in which a direction is given can increase or decrease the likelihood of Anne following the direction. ‘It ain't what you say, it's the way that you say it’, is very true. 

There is no point in giving Anne a direction if you don't mind whether he carries it out or not. So we need to mean what we say, and say what we mean. Anne needs to know the consequences that WILL follow if he does not do as requested. It is not the size of the punishment that matters – it is more the certainty that it will happen. 

If Anne knows that you sometimes will and sometimes won't follow through, then you are rewarding defiant behaviour. Also avoid pleading, or putting the direction as if it were a question. If it is put as a question, then Anne is being given a choice. If asked ‘Will you please tidy up the equipment?’, Anne could quite legitimately answer ‘No’.

So be clear, precise and direct: ‘Anne, you need to put the equipment away now. Thank you.’ Notice the ‘Thank you’ at the end – it shows that the adult has a clear expectation that the direction will be carried out without any discussion.

Alert: making sure Anne is listening

We often give directions to pupils in the classroom when they are busily engaged in other activities. We make the assumption that they are listening. Make sure that Anne is not being distracted by other events. With young children it can be helpful to get and maintain eye contact with them.  If you are unsure as to whether or not he has listened, ask him to repeat the instruction back: ‘I want you to go and put your paint brushes back and then wash your hands. Tell me, Anne, what it is that I want you to do?’

Avoid giving too many instructions at the same time. One or two that are successfully followed are worth a lot more than too many that are not carried out.

With Anne, discuss the benefits and costs of being defiant. With Anne, draw up clear ground rules as to how he is expected to behave when adults make reasonable requests of him. The plan may include rewards for appropriate behaviour, as well as consequences for his choosing not to cooperate.

Make sure that Anne experiences choices, rather than ‘do this, or else’. This can help develop a good understanding of cause and effect and the role that his choices have in determining what the outcomes are. 

Make a plan with colleagues that wherever possible [Name’s] defiant behaviour is to be ignored, but any cooperative behaviour is to receive positive attention.

When defiant/refusing behaviour can’t be ignored

While many of the interventions are aimed at being proactive – for that is how we can help Anne to behave in a different, more positive way – there will be times when we do need to respond to his defiant behaviour.

The aim should be to have a system that helps Anne to learn to take control and change his behaviour, rather than just a punitive one. 

The following ‘self-report’ recording system aims gradually to improve a pupil's negative responses. Its appropriateness will naturally depend upon the age and understanding of the pupil. It is not uncommon that, once any behaviour is recorded in a systematic way, it will gradually reduce.

First, agree a target score for a set period (say a week). If Anne achieves the target, then an agreed reward is given, a reward that Anne has been involved in choosing. Each week a slightly more challenging target is set. Note that this tries to move the unwanted behaviour from being an automatic, unconscious response to one that is consciously controlled by Anne.

**************************************************************************************

Self-Report Form

Pupil’s name …………………………………………………………………………………….

GUIDELINES: Describe each incident in as much detail as you can remember, 
then decide how many points your response deserves.

INCIDENT 1



Date …….……………….
Time ……………….
Name of adult involved ………………………………………………………………………… 

What happened?………………………………………………………………………………... ………………………………………………………………………………………………………………………………………………………………………………………………………………

SCORE: 
1 point 
 2 points 
3 points?  (circle as appropriate)

1
I REFUSED WITHOUT ONE THOUGHT ABOUT IT. 

2
I THOUGHT ABOUT IT BUT STILL REFUSED AND DIDN'T DO IT.

3
I THOUGHT ABOUT IT AND DID AS I WAS ASKED.

**************************************************************************************

INCIDENT 2



Date …….……………….
Time ……………….
Name of adult involved ………………………………………………………………………… 

What happened?………………………………………………………………………………... ………………………………………………………………………………………………………………………………………………………………………………………………………………

SCORE: 
1 point 
 2 points 
3 points?  (circle as appropriate)

1
I REFUSED WITHOUT ONE THOUGHT ABOUT IT. 

2
I THOUGHT ABOUT IT BUT STILL REFUSED AND DIDN'T DO IT.

3
I THOUGHT ABOUT IT AND DID AS I WAS ASKED.

**************************************************************************************

It is important that Anne understands that certain behaviour is not appropriate, and will be challenged and positively addressed to prevent it becoming an unwanted and over-established pattern of behaviour. We are doing him no favours if we do not do this. We must communicate to Anne that it is his behaviour that we are concerned with, not him as a person. We need him to work with us and to learn to take control of his behaviour. Remember, and remind him, that this kind of behaviour:
· prevents him learning to his ability level

· causes negative relationships with adults

· leads to him being unpopular with peers

· negatively effects his confidence

· is associated with behaviours that can lead to exclusions at secondary level.

The procedures outlined below provide an example of how Anne can come to see for himself that such persistent defiant behaviours cannot be tolerated. The school cares too much for him to let him just continue.

Incident analysis

There is a clear need to record incidents of the kinds of defiant behaviour that are harmful for Anne. This can help in finding if there is a pattern to the behaviour: where it happens, who it happens with, and what the consequences are.

The form below is an example of an INCIDENT RECORD. This not only records the difficulty, but can also be used to encourage and develop a degree of personal responsibility by Anne.

******************************************************************************

Behavioural Incident Record

Pupil’s name …………………………………………………………………………………….

DATE OF INCIDENT .........................................................TIME ………......................

WHERE DID IT HAPPEN?.............................................………………........................

WHO ELSE WAS INVOLVED?....................................………………...........................

WHAT WERE THE CONSEQUENCES? ...................………………............................

Behavioural Incident Analysis

Taking responsibility – completed by Anne with appropriate support:

I THINK I CONTRIBUTED TO THIS INCIDENT WHEN I .............……………………… …………………………………………….....……………………………………………………………………………………………………………………………………………………………

I THINK .....…….…......... ALSO CONTRIBUTED WHEN HE/SHE ...............…………….

…………………………………………….....……………………………………………………………………………………………………………………………………………………………

THE INCIDENT WOULD NOT HAVE HAPPENED IF I HAD ...........……………………..

…………………………………………….....……………………………………………………………………………………………………………………………………………………………

NEXT TIME I WILL TRY TO ................................................……………………………

……………………………………………………………………………………………………

*******************************************************************************

Responding to refusals

When Anne persists in being defiant, the following steps can be considered as guidelines.

Redirecting
When Anne refuses to follow an adult’s request, there is a clear danger that the interaction will escalate to a major confrontation and will end with punishment being given to him. 

For Anne, it is also likely that increased argument will trigger off more adrenaline and a state of high arousal. Such a physiological arousal can be rewarding in itself. With some pupils, their refusal to conform can arise from their need to have increased level of stimulation. An argument with an adult offers a high level of interaction and stimulation. But every time we finish an interaction on a negative note, we have damaged the relationship. The more often this happens, the more Anne will begin to expect every interaction with a particular adult to finish on such a note. Redirection is an attempt to prevent this happening.

If Anne can be redirected towards a task that is appropriate, then the adult can end the interaction with a positive feedback. For example, ‘Well, Anne, while you are out of your seat, could you go to the book cupboard and bring me another three exercise books, please.’

Redirecting is about trying to avoid being drawn into a power struggle. Instead, the adult has a number of activities that can be used to redirect a pupil towards behaviours that are positive. Some examples could be:

· always having a collage that needs some attention

· a specific errand for Anne to carry out, such as taking a note to the secretary

· areas that need reorganising

· ripping up paper to make a bean bag.

Or for older pupils 

· library-based projects 
· stage sets to be produced 

Accepting

Another useful skill to combine with redirection is accepting. When Anne refuses to do as he is asked, for whatever reason, you should give immediate partial agreement to his comment – that is, begin your sentence by partially agreeing with them. By partially accepting [Name’s] negative comment, you side-step confrontation, and can then redirect his behaviour.

Some examples:

Pupil

I was only asking for my ruler back.

Adult
Maybe you were, but I need this piece of work finished by the end of this lesson.

Pupil 

You are the strictest teacher in this school.

Adult 
There may be some truth in that, but I need you to arrive at my lesson on time and with the right equipment.

Some useful reading: Young people who experience social, emotional and behavioural difficulties have the right to be supported by informed professionals. The suggested readings are written by highly experienced academics and practitioners and are intended to further an in-depth understanding rather than a ‘quick fix’.

Algozzine. B. & Kay, P. (2002) Preventing Problem Behaviours, Corwin Press.

Baker, L. & Scarth, K. (2002) Cognitive behavioral approaches to treating children and adolescents with conduct disorder, Children’s Mental Health, Ontario.

Bandura, A. (1973) Aggression: a social learning analysis, Prentice Hall.

Barkley, R. (1997) Defiant Children, Guilford Press.

Bloomquist, M. (1996) Skills training for children with behavioral disorders, Guildford Press.

Blum, P. (2001) A Teacher’s Guide to Anger Management, Routledge Falmer.

Bohart, A. & Stipek, D. (eds) (2001) Constructive and destructive behavior – implications for family , school and society American Psychological Society.
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Delfos, M. (2004) Children and Behavioural Problems, Jessica Kingsley.

Feinstein, S. (2004) Secrets of the Teenage Brain, The Brain Store, San Diego.

Fenwick, E. & Smith, T. (1993) Adolescence - the survival guide for parents and teenagers, Dorling Kindersley. 

Goldstein, A., Harootunian, B. & Conoley, J. (1994) Student Aggression – prevention, management and replacement training, Guilford Press. 

Hewett, D. (ed) (2000) Challenging Behaviour – principles and practices, David Fulton. 

Kaiser, B. & Rasminsky, J. (2003) Challenging Behavior in Young Children, Allyn and Bacon. 
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Varma, V. (1993) How and Why Children Hate: a study of conscious and unconscious sources, Jessica Kingsley. 
Varma, V. (ed) (1997) Violence in Children and Adolescents, Jessica Kingsley.

Visser, J. & Rayner, S. (eds) (1999) Emotional and Behavioural Difficulties, QED.

Warden, D. & Christie, D. (1997) Teaching Social Behaviour - classroom activities to foster children’s interpersonal awareness, David Fulton.
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AM I MAKING PROGRESS?
	Name:

Date of Review:
	Yes, 
very much so
	To some extent
	No real improvement yet

	Knowing myself

Can I take responsibility for my actions and learning?
	
	
	

	Can I reflect on my actions and identify lessons to be learned from them?
	
	
	

	Understanding my feelings

Do I know that it is OK to have any feeling, but not OK to behave in any way I feel like?
	
	
	

	Managing how I express my feelings

Can I stop and think before acting?
	
	
	

	Can I express a range of feelings in ways that do not hurt myself or other people?
	
	
	

	Can I adapt the way I express my feelings to suit particular situations or people?
	
	
	

	Managing the way I am feeling
Can I change the way I feel by reflecting on my experiences and reviewing the way I think about them?
	
	
	

	Do I have a range of strategies to reduce, manage or change strong and uncomfortable feelings such as anger, anxiety, stress and jealousy?
	
	
	

	Setting goals and planning to meet them

Can I set a challenge or goal, thinking ahead and considering the consequences for others and myself?
	
	
	

	Evaluation and review

Can I use my experiences, including mistakes and setbacks, to make appropriate changes to my plans and behaviour?
	
	
	

	Do I have a range of strategies for helping me to feel and remain optimistic, approaching new tasks in a positive frame of mind?
	
	
	

	Belonging to a community

Do I understand and accept my rights and responsibilities in school, and know how I can take responsibility for making the school a safe and fair place for everyone?
	
	
	

	Making wise choices

Can I solve problems by thinking of all the options, identifying advantages and disadvantages, choosing a solution and evaluating it later on?
	
	
	

	Can I make a wise choice with work or behaviour?
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