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What SNAP–Behaviour gives you
Once answers have been entered into the computer, the underlying matrix of
responses will then be analysed to yield the relative weightings of the problem
areas detected. Clicking on the View Profile button brings up a bar chart
showing the relative importance of each of the strands for that pupil. 

The SNAP–Behaviour profile
This on-screen bar chart (which can be printed using the on-screen button)
profiles the pupil’s apparent difficulties and contextual factors, based upon the
answers to the questions. Three examples from the piloting and validation trials
are shown below – each is the profile of an actual pupil, as perceived by his/her
teacher or Learning Support/classroom assistant, with names changed to
preserve anonymity.

Wayne

Here, it seems plausible that, in the classroom, Wayne’s anxiety, inwardly-
turned anger and depression are leading (perhaps predictably) to a marked over-
dependence upon adults. At home he presents as an unhappy child, without
positive patterns of friends and relationships, though there are no problems
with adult relationships at home. The lack of problems with educational self-
esteem suggests that he may be academically successful – but the high score for
social self-esteem deficit suggests that he perhaps feels his social difficulties very
intensely.

Interpreting and using the
SNAP–Behaviour profile3

   Special Needs Assessment Profile - Behaviour

S AN P -

At School: Relationship with self
Anxiety

Explosive anger
Implosive anger

Depression
At School: Relationships with peers

Friendship deficit
Instrumental aggression

Attention-seeking from peers
Hurtful towards peers

At School: Relationships with adults
Attention-seeking from adults

Defiance to adults
Over-dependence on adults

Hurtful towards adults
At Home

Relationship with self
Relationships with other children or young people

Relationship with adults
What I feel

Educational self-esteem deficit
Social self-esteem deficit
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At School: Relationship with self
Anxiety

Explosive anger
Implosive anger

Depression
At School: Relationships with peers

Friendship deficit
Instrumental aggression

Attention-seeking from peers
Hurtful towards peers

At School: Relationships with adults
Attention-seeking from adults

Defiance to adults
Over-dependence on adults

Hurtful towards adults
At Home

Relationship with self
Relationships with other children or young people

Relationship with adults
What I feel

Educational self-esteem deficit
Social self-esteem deficit

Gemma

In Gemma’s case, in school her obvious outward-turning anger appears to be
manifesting itself in a need to gain attention from peers; and it seems plausible
that the defiance towards adults may be a means of gaining that peer attention.
Equally plausibly, the adults may be direct targets of her explosive anger.
Knowing the contexts in which her anger appears, and to whom it is directed,
will obviously point the way here. Her ‘at home’ profile suggests that she is a
difficult, unhappy and defiant child at home as well as at school; and the self-
esteem profile suggests that she sees herself in very poor terms academically, but
is socially quite comfortable with herself – she seems unaware of the peer
difficulties observed in the classroom.

Lakshmi
At School: Relationship with self

Anxiety
Explosive anger
Implosive anger

Depression
At School: Relationships with peers

Friendship deficit
Instrumental aggression

Attention-seeking from peers
Hurtful towards peers

At School: Relationships with adults
Attention-seeking from adults

Defiance to adults
Over-dependence on adults

Hurtful towards adults
At Home

Relationship with self
Relationships with other children or young people

Relationship with adults
What I feel

Educational self-esteem deficit
Social self-esteem deficit



As can be seen from the profile, Lakshmi seems angry with others, but also
ready to use aggression quite deliberately for her own ends. Unsurprisingly, she
has few friends. Her defiance towards adults might arguably be a result of her
anger; or it might be part of the way in which she uses aggression towards her
own ends. Her self-esteem, both social and educational, seems wholly
unaffected; and at home it is only in her relationships with other children that
there is significant difficulty – the scores suggest she seems happy with herself at
home, and has good relationships with the adults in her home life.

Each of these pupils is all too recognisable – as is our bafflement about how
best to help: how to start to defuse some of the anger or the anxiety; how to
start to build the confidence; how to start to diminish the overdependence, or
the readiness to exploit and manipulate peers….

The information/helpsheets
This is the purpose of the pull-down information/helpsheets. There is a separate
sheet for each bar on the Profile, covering each strand of difficulty in school, at
home and with self-esteem. They can all be accessed in full by clicking on-
screen on the relevant bars of a pupil’s profile: they are automatically
personalised to the individual pupil, and are generated as Microsoft Word
documents that you can edit and adapt as you wish.

As noted on page 16, you can now make the content of the personalised
helpsheets more age-appropriate to the individual pupil. Thus, students of
secondary-school age will not be provided with information about strategies,
etc, which are clearly more relevant to primary-age pupils, and vice-versa. If
you wish to include all available information, however, you can do so. (Pupils
aged between 11 and 12 will always receive all available information, which
you can then edit as appropriate.)

The twelve information/helpsheets for schools are similar in format, though
obviously not in content. Each one sets out to explain the particular difficulty
and how to recognise it; each offers an illustrative snapshot of such a pupil.
Then, most importantly, comes the core content of the sheet, the How can we
help? section. As well as suggesting a range of targeted strategies, each
helpsheet uses a SEAL framework (see page 4) to encourage the pupil’s
understanding of his or her difficulties, and includes a checklist to help the
pupil reflect about his/her progress in dealing with those difficulties

For parents, three information/helpsheets are available via the At Home part of
the profile. Similarly, there are sheets for both educational and social self-
esteem. Some examples are shown below.

Which strands should be seen as significant?
Even the most serene and well balanced among us would show some evidence
of difficulties, were questionnaires such as these to be completed for us.

A difficulty is arguably only significant when a significant cluster of
characteristics is present. All of us show some signs – happily, many fewer of us
show enough signs to suggest a social, emotional or behavioural difficulty.
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Answering all these questions about social, emotional and behavioural
characteristics will produce some indicators for any learner. It is only when
some notional critical threshold is passed that the cluster of characteristics
becomes potentially significant.

Therefore it is expected that there will be a number of low-level positive
responses showing on the profile for any pupil. For this reason, the mean
difficulty level for each pupil is shown as a line across the bar chart. In the
example given for Luke (p. 00), for his classroom behaviour, six strands were
clearly above this line, the others below it. The picture is one of an unhappy,
lonely and withdrawn pupil at school, which is also reflected in a low social
self-esteem, and difficulties with peers at home as well.

Note that this ‘mean’ line is the mean of the scores for that individual pupil: it
does not represent a norm of any kind, nor an arbitrary cut-off point. It simply
provides you with further information upon which to base your interpretation
of the pupil’s difficulties.

In deciding which strands are significant, it would not be helpful to suggest
precise guidelines and cut-off points. But it seems a helpful rule of thumb to
assume that those which are are clearly above the average for that pupil are
those which should take priority. Exactly which strands they should be remains
a matter for individual judgement in each case.

As stated earlier, it is not essential to answer all questions in the SNAP–B
questionnaires – but the more that can be answered, the more accurate and
reliable the assessment is likely to be. As a general guide to the confidence that
can be placed in a given SNAP–B assessment, therefore, the ‘confidence
indicator’ at the top of each on-screen profile gives the overall percentage of
questions in the School and Home questionnaires that have been answered – i.e.
excluding any questions which may have been skipped altogether. While this
clearly does not constitute a formal psychometric measure of confidence, it does
provide a useful commonsense indicator as to whether further information
should be sought before major decisions are taken.

Important caution: Your own professional judgement, and knowledge of the
pupil’s circumstances, are important in interpreting the Profile: this is not a
standardised assessment.

Feedback to school and families – which sheets?
Because difficulties seldom exist in isolation, it is likely that more than one will
be prominent for any single pupil. It will depend upon your professional
judgement which to select and how many to act upon. Whether to issue several
SNAP–Behaviour helpsheets, or whether to use them to compile a single
individualised resource, will again depend upon your professional judgement
and the time available. The advice should be regarded as a pic’n’mix bank of
ideas, to be combined with the ideas and approaches already in use in each
school, according to the combination of difficulties experienced by each pupil.
All the advice will not be suited to every pupil with that difficulty or at every
age-group – select according to your knowledge of the pupil; and if there are
ideas from other sections that suit a particular pupil, use them too.
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A general observation of how boys and girls respond to their challenges is that
girls are more able and comfortable verbally expressing their feelings and
exploring solutions based on cognitive insight. Boys, generally speaking, are
more receptive to active and experiential interventions such as role play.

Intervention programmes that are actively supported by a pupil’s home are
much more likely to be effective than when a school works alone.

The sheets for ‘Explosive anger’ and for ‘Helping at Home: relationships with
adults’ are shown as examples.

Sample information/helpsheets
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SNAP-B information/helpsheet for Anne Example 

17/09/2008 

 

The dynamics of explosive anger 

Explosive anger makes an individual’s behaviour unpredictable. He or she may be 

interacting with peers positively, when suddenly a dispute over something minor 

escalates out of all proportion. The peers’ natural negative reaction to such outbursts 

can intensify the volatility of the young person who feels angry. Being rejected intensifies 

her pain and can result in her being more aggressive towards her peers. A spiral of 

negativity can be set in place, a ‘Be my friend or I’ll 
hit you’ approach. 

Example 

Ishmal is 10 years old and often seems to be fighting or squabbling with his peers, 

mainly at playtimes. In class, he can quickly become argumentative if a piece of work is 

not going as he expected. He has been kept in at playtimes numerous times and his 

parents have had meetings twice over his aggressive outbursts. He seems to recognise 

that he over-reacts, but seems unable to control his temper. 

 

Sean is 14 years old and has a history of disrupting classroom activities. He is defiant to 

reasonable adult requests and is aggressive towards peers, with little
 or no provocation. 

His work is suffering and, while he has a chance of small-group support, he makes every 

effort to avoid it. H
e has been excluded several tim

es for using obscene and aggressive 

threats to a female member of staff. 

 

Social and Emotional Aspects of Learning (SEAL) – key outcomes 

Anne’s progress and development with each of the following outcomes can be monitored 

and evaluated using the Am I Making Progress? checklist at the end of this helpsheet. 

Obviously this is best done by Anne herself, with or without your support; but it w
ill still 

provide a useful way of tracking progress even if th
e judgments are not necessarily 

made by Anne. 

 

Self-awareness 

Knowing myself 

• I can reflect on my actions and identify lessons to be learned from them. 

 
Understanding my feelings 

SNAP-B information/helpsheet for Anne Example 
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• it displaces her anger towards others and safeguards self-esteem through 

blaming others. 

 

The essential components in explosive anger are external triggers that are perceived as 

threats, leading to emotional arousal, which results in aggressive behaviour. Aggression 

is behaviour intended to hurt or harm someone, either physically or psychologically. 

Name-calling is as much an act of aggression as is kicking. 

Explosive Anger: a typical profile 

Physical reactions may include: 

o fast breathing 

o increased heart rate 

o sweating  

o change in face colour 

o muscle tension  

 

Behavioural manifestations may include: 

o running out of class 

o verbal aggression 

o fighting 

o damaging equipment 

o poor peer-relationships 

  

The explosively angry pupil may: 

o over-estimate the hostility of others towards her 

o exaggerate the importance of mistakes 

o resent being controlled, especially by adults 

o deny personal responsibility 

  

The explosively angry pupil may be: 

o depressed 

o envious or jealous 

o short-tempered 

o frustrated 

o grieving a loss 
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SCHOOL SUPPORT FOR ANNE EXAMPLE 

 

EXPLOSIVE ANGER 

 

Anger is a complex, powerful emotion and can be driven by other emotions. Positive 

anger is a survival response providing the energy to overcome fear: to take action 

against any physical or psychological threat. It is a state of physiological arousal that 

gives us the energy to overcome dangers and obstacles that threaten us. Anger is the 

recognition that something seems wrong: it triggers off primitive responses of fight or 

flight, but these may or may not be appropriate. The release of anger can be satisfying in 

the short term, but is usually followed by consequences that are distressing for both the 

individual and others.  

There are two types of anger that are especially relevant in schools: 

Explosive anger 
Implosive anger Explosive anger can result in destructive aggressive behaviour aimed at other people or 

property. Implosive anger, by contrast, is directed inwards, towards the self. 

 

What is ‘explosive anger’? 
This is the person who is typically described as having a ‘short fuse’. When 

frustrated in learning or play, she is likely to ‘explode’ in unpredictable ways. she may 

have a good morning or even a good day, but peers and staff do not expect this to last. 

Sooner or later, a frustration in the class or elsewhere will suddenly lead to a loss of 

control and aggressive behaviour. The outburst seems to function for several purposes, 

the main ones being: • it reduces a build up of internal anger; 



Sample information/helpsheets

Interpreting and using the SNAP–Behaviour profile

23

SNAP-B information/helpsheet for Anne Example 
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• 
Enable Anne to show kindness and empathy through helping other learners or 

caring for school pets. 

 

THE FOUR-STEP MODEL of the many causes of anger: 

STEP 1  
A trigger (fo

r example, being pushed in the lunch queue) 

STEP 2  
is thought of as a personal threat. 

STEP 3  
This causes anger arousal (stress may be a better term) 

STEP 4  
and results in retaliation – what they do. 

The solution is to break this sequence. 

 

Step 1: identifying trig
gers 

One of the first ways for Anne to control her anger is to recognise those triggers in 

school that make her angry. Ask Anne to rank the following in order of how much they 

can make her angry. The one that most easily makes her angry will be Rank 1. 

o Pressure to get better grades 

o Losing or failing at a sport 

o Feeling rejected or unaccepted by peers 

o Being called names by peers 

o Feeling mistreated or unfairly punished by a teacher 

o Being not allowed to do something that she wants to do 

o Being asked to do something that she does not want to do 

o Being ignored by peers 

o making a mistake in class  

o being unfairly treated 

o losing in a game 

o being pushed 

o being teased. 

 

At this stage it m
ay help Anne to avoid those places and situations where triggers are 

likely to occur. This is only a short-te
rm solution, however. 

 
Step 2: thought stopping 

Anne experiences certain events as a threat – that is, she quickly thinks of the event as 

being unpleasant. This perceived threat – namely a thought – triggers off a stress 
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When Anne fails to control her anger, there is need for her to learn the consequences of 

her behaviour. It would be helpful if a restorative approach was used instead of 

punitive measures. Punitive responses often simply increase the anger and result in 

further aggressive outbursts. A restorative approach would mean that Anne has to make 

amends in some way for the pain or damage that she has caused. There is then an 

opportunity for the negative outburst to become a learning opportunity. Hopkins’ book 

Just Schools - A Whole-School Approach to Restorative Justice (Jessica Kingsley, 2004) 

gives a clear framework to support this process. 

 

To help Anne learn to control her anger outbursts, a number of skills will need to be 

taught and practised. 

 

• Helping Anne understand her anger, and to learn to understand what triggers it. 

Discuss how she feels when she is angry. 

What does her face look like? 

What does she feel like inside? 

What does she often do when angry? 

What might she do instead, that would stop things getting worse? 

Anne’s options and choices could be listed and discussed using the photocopiable 

page at the end of this helpsheet – complete a separate page for each trigger she 

identifies. 

• Design a reward system with Anne to reinforce good control of anger. 

• Teach Anne to STOP, THINK and ACT when she begins to feel angry. Have an 

agreed place she can go to and work on a project that she is doing. 

• Help Anne to find age-appropriate ways of releasing her anger. Drawing, 

painting, running, kicking a ball, hard gym work, demanding sports could all be 

ways to explore. 

• Recognising what works: explore with Anne what she does on those days when 

she does manage to keep control of her anger. Help and encourage her to practise 

these more often. 

• When Anne successfully manages a situation that would previously have led to 

an explosive outburst, take time to review what happened and what Anne did. 

How did she prevent the trigger causing anger, what relaxation techniques did she 

use, and what did she do?  
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• I can recognise when I am becoming overwhelmed by my feelings. 

• I know that it is OK to have any feeling, but not OK to behave in any way I feel 

like. 
 

Managing feelings Managing how I express my feelings 
• I can stop and think before acting. 

• I can express a range of feelings in ways that do not hurt myself or other people. 

• I can adapt the way I express my feelings to suit particular situations or people. 

 

Managing the way I am feeling 
• I can calm myself down when I choose to. 

• I have a range of strategies for managing my anger. 

• I can change the way I feel by reflecting on my experiences and reviewing the 

way I think about them. 
 

Valuing and supporting others 
• I know that my actions affect other people and can make them feel better or 

worse. 
 

Social skills 
Making wise choices • I can make a wise choice with work or behaviour. 

 

 

HOW CAN WE HELP? 
The aim should be to increase desired behaviours through teaching and 

encouragement, rather than trying to decrease behaviours through punishments and 

disapproval. It is easier to teach and encourage new skills than to remove existing 

ones. It is essential that the following interventions are incorporated into a caring and 

accepting relationship, and that any intervention is modified depending on Anne’s 

individual needs, and her level of social, cognitive and emotional understanding. 
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WHAT TO DO WHEN I FEEL ANGRY 

Name: .....
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.....D
ate:......

.......
...…

………... 

 

Trigger: ...
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.……………….......

.......
... 

 

Possible Actions: I could …

 
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
....…

…………….......
.......

.... 

 
 

 

 
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
......…

…………….......
.......

... 

 
 

 

 
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
......…

…………….. 

  
 

 

 
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
......…

…………….. 

 
 

 

 
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
...…

……………..... 

 
 

 
 

 
 

 

 

Positive Choices 

1 
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.………………….......
..... 

2 
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
..……………….......

.......
.......

 

3 
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.……………….......

.......
.......

. 

 

Negative Choices 

1 
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.………………….......
..... 

2 
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.....…

…………….......
.......

... 

3 
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
....…

…………….......
.......

... 

 

BEST CHOICE 

 
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.......

.......
.....…

…………….......
.......

.... 
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AM I MAKING PROGRESS? 
 

 
Name:  Anne Example 
 
Date of Review: 10/9/2008 

 
Yes,  

very much 
so 

 
To some 
extent 

 
No real improvement 
yet 

Knowing myself Can I reflect on my actions and identify lessons to 

be learned from them?  
 

 

 
Understanding my feelings 
Can I recognise when I am becoming 

overwhelmed by my feelings? 

 
 

 

 
Do I know that it is OK to have any feeling, but not 

OK to behave in any way I feel like? 
 

 
 

 
Managing how I express my feelings 

Can I stop and think before acting? 
 

 
 

 
Can I express a range of feelings in ways that do 

not hurt myself or other people? 
 

 
 

 
Can I adapt the way I express my feelings to suit 

particular situations or people? 
 

 
 

 
Managing the way I am feeling 

Can I calm myself down when I choose to? 

 
 

 

 
Do I have a range of strategies for managing my 

anger? 

 
 

 

 
Valuing and supporting others 

Do I know that my actions affect other people and 

can make them feel better or worse? 

 
 

 

 
Making wise choices 
Can I make a wise choice with work or behaviour? 
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The period should be short: m
aximum of 5 minutes for children 5 years old, and 

maximum of 10 minutes for a 10 year old. 

 

Make sure that Anne knows exactly what the behaviour is that has led to Time Out – 

e.g. ‘Time Out for hitting your littl
e sister.’ There should be no discussion. 

 

Anne will need to learn that she stays in Time Out for a set tim
e, until she hears the 

bell of a kitchen timer, say. 

 

When in Time Out, a child is expected to be quiet, and not to play with toys, etc. Any 

violation will m
ean that the timer is reset. 

 

Time Out is most effective for young children – teens especially are likely to be 

reluctant, and resistant to complying.  

 

Time Out has advantages: 

• 
it prevents arguments escalating – it can allow a cooling-off period for both child 

and adult; 

• 
a child learns which behaviours are not acceptable; 

• 
it helps parents and carers to be consistent about which behaviours are going 

to be punished; 

• 
it helps children learn self-control. 

 

• 
Explore those tim

es when Anne behaved well. W
here was she? What was 

she doing? Who was she with? Can you arrange for these circumstances to 

happen more often? 

• 
Make sure that your expectations are realistic for Anne’s age. It m

ight be 

helpful to get some child development books from the library, to indicate what 

might be considered ‘normal’.  

• 
With Anne, agree the negative consequences that will fo

llow any extreme 

abuse or defiant behaviours. Establish a logical consequence – that is, she 

has to make amends in some shape or form for her behaviour (for example, 

apologising and pledging to correct the hurtful behaviour). T
his method 

replaces punishment with consequences. If s
he chooses to behave in a 

particular antisocial way, then she needs to learn the consequences that follow. 
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Some ways you can help 

The SNAP–B profile suggests that Anne may gain from some support and guidance 

in developing better relationships with adults. All of the strategies suggested below 

have proved successful at different times and with young people of different ages. 

But equally, some of them will appeal to you more than others as the best starting 

point for Anne. You will want to choose from the suggestions those that seem most 

promising for your own particular circumstances. 

 

• Establish clear rules and routines for those particular times and occasions 

when difficulties frequently occur – for example, bed-times, meal times and bath 

times.  

• Focus on a specific desired behaviour that Anne does, but not often 

enough. Every time it occurs, make sure you give some form of positive 

feedback. The behaviour you pay attention to is the behaviour you are likely to 

increase. Use your own emotional energy more to increase the behaviours you 

want, rather than focusing on the behaviours you don’t want.  

• Work out with Anne a list of privileges she can receive if she earns enough 

points through being cooperative. At the beginning, try to ensure success so 

she learns that her efforts are rewarded.  

• Use a short ‘Time Out’ when her behaviour becomes defiant or over-

emotional. Avoid threatening Time Out and then not using it. It does not 

(should not) mean that she has to be sent to her bedroom: a short time on the 

'bottom step' can be enough. The aim is to allow her to calm down and break a 

developing pattern of confrontational behaviour.  

 

Remember: it takes two! Time Out is a method meant to decrease undesirable 

behaviours. The aim is to remove Anne to a place where she can receive no 

reinforcement for a set period of time. Literally, it means that a child is removed 

from a situation. Some guidelines for making Time Out effective are given 

below. 

 

Guidelines for making Time Out work 

The place where Anne is sent should be easily accessible – such as a chair on the 

corner of the lounge or dining room. Sending her to her own room is not Time Out 

because she can engage in other rewarding activities – toys, TV, etc. 
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HELPING ANNE AT HOME 

 

ANNE’S RELATIONSHIPS WITH ADULTS 

 

Some really important general rules 

 

When we are concerned about our child’s behaviour, it is so easy to over-focus on 

problems and to miss the positive qualities that the child has. Each day, make a point 

of setting aside time to have some fun with Anne. Let her choose an activity or topic, 

and give your undivided attention. Let her lead the conversation, show her that you 

enjoy being with her. Involve her in reciprocal activities, one-to-one chats, daily 

greetings, smiles, etc.  

Remember: teenagers can't act like adults, because they don't think like adults. 

Neuroscience shows that their brain is still developing: they need that extra sleep! 

 

It is important to note that often, when we try to change behaviour, the behaviour can 

at first sometimes get worse. Can you perhaps remember when Anne was very 

young and you wanted her to stay in bed, and despite her crying you didn’t rush to 

see what the problem was? Did she start to cry louder – in an attempt to ‘make’ you 

come? 

 

So be warned, improvements will occur, but the rule will be ‘little by little’. Don’t stop 

doing what is right just because there aren’t immediate signs of improvements.  

 

Whatever you do, you MUST be consistent, unless there are extremely exceptional 

circumstances. Children and young people will never learn the rules about how you 

want them to behave unless you respond consistently to them. 
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fully understood, we would all be given a ‘manual’. So share your concerns with 

other family members, grandparents, family friends and school. Asking for help 

should be seen as a strength, not a weakness – it re
flects your care and 

concern. 

 

Some books you might like to dip into:  

Biddulph, S. (2003) Raising boys: why boys are different – and how to help them 

become happy and well-balanced men, Harper Collins. 

Faber, A. & Mazlish, E. (2001) How to talk so kids will lis
ten and listen so kids will 

talk, Piccadilly Press.  

Feinstein, S. (2004) Secrets of the Teenage Brain, The Brain Store, San Diego. 

Fenwick, E. & Smith, T. (1993) Adolescence - the survival guide for parents and 

teenagers, Dorling Kindersley.  

Irwin, J., de Vries, S. & Stratigos Wilson, S. (2001) Parenting Girls, Jessica Kingsley. 

Marshal, P. (1994) Now I know why tigers eat their young, BPS Books. 

Neville, D., King, l. &
 Beak, D. (1998) Promoting Positive Parenting of Teenagers, 

Arena. 

 

Some useful websites: 

Contact a Family – www.cafamily.org.uk – provides support and advice to parents 

whatever the medical condition of their child. It a
lso provides emotional, 

practical and financial advice. 

Contact a Family Scotland: www.cafamily.org.uk/scotland 

Contact a Family Wales: www.cafamily.org.uk/wales 

Youngminds – www.youngminds.org.uk – is the national charity committed to 

improving the mental health of all children and young people. 
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effective to be positive than negative. When Anne does meet agreed targets, 

give her a bonus. 

• Hold regular family reviews. With Anne, review the past week, discuss 

concerns, coordinate activities, agree responsibilities and make sure the 

positives are highlighted. 

• To encourage responsibility, use the ‘Describe, Describe, Describe’ 

technique. When you have behaviours that are of concern, spell out the 

positive actions that she needs to take to solve the problem. For example, 

describe the situation to her: (1) ‘Your clothes are all over your bedroom floor.’ 

(2) ‘I feel annoyed and put upon.’ (3) ‘Clothes need to be put into the basket on 

the landing.’ 

• Use future talk to develop personal control. When you are closely 

supervising her on a task, explain that ‘soon (or one day) you will be on your 

own, show me that you can handle this.’ 

• Show positive expectations when she seems to want too much support. 

For example, ‘I think you will be able to mange this on your own.’ Give positive 

encouragement when she makes a brave attempt at something new. 

• To encourage confidence. If she is somewhat hesitant over a challenge, ask 

her to act as if she had confidence. For example, ‘I can't invite anyone to come 

to the school disco with me’ becomes ‘I will act as if I can ask someone.’ 

• Family activities. With Anne, discuss and agree a list of activities that you both 

enjoy – shopping, cleaning the car, walking, football match, cooking, etc – and 

agree to do at least one together each week. 

• Feeling positive. Imagine someone has asked you to explain why you think 

Anne could do better. What would you say? 

 
And finally some self-care tips for you 

• Make sure you get enough sleep and eat healthily.  

• Once a week, try to have a social evening out of the house to escape the 

pressures of parenting. (Dancing is to be recommended – it is a social activity, 

the music is uplifting and you are exercising at the same time.)  

• Keep a sense of humour. 

• Whatever Anne does that reflects positively on you as a parent, accept 

responsibility for it. 

• Parenting children is difficult enough at the best of times, but with the added 

pressures that we all face sometimes, it can become over-stressful. If it were 
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When you have a ‘fire drill’ worked out in advance, it can help you to remain 

calm and determined.  
• Within limits, help her to make choices: ‘Would you like to help clean the 

shed up, now or after tea?’ If she fails to choose, make the decision for her.  

• Make regular times to discuss with her any issues or concerns. Respect 

her feelings and work with her to explore solutions when she is calm and able 

to think rationally.  • Whatever support you employ, you MUST be consistent, unless there are 

very exceptional circumstances. Anne will never learn the rules about how you 

want her to behave unless you respond consistently to her. To review the 

progress she is making, set yourself and Anne a ‘noticing task’: ‘The next time 

we have a chat I want you to tell me two things that you have noticed that show 

things are getting better.’ It is so easy to get stuck with the negative! 

• Risk-taking is a normal part of growing up. It may be healthy, an angry 

gesture, or unhealthy – smoking, drinking, drug use, eating disorders, self-

injurious behaviours and many others. Warning signs of unhealthy risk-taking 

behaviours can be persistent negative mood states of anxiety or depression: 

when clusters of unhealthy behaviours occur simultaneously – for example , 

drinking and stealing, or self-harm and running away – seek professional advice 

from your GP and school.   

Encourage Anne to take up healthy risk-taking behaviours such as sports 

and/or volunteer activities. Healthy risk-taking opportunities are not only 

important for themselves, they can protect against unhealthy ones. Sensitive 

support will be necessary, as failure is an inevitable risk. Anne will be looking 

for advice and guidance in some shape from you, so be prepared to help her 

understand how to assess risk. 

• Language can so easily become a barrier between teenagers and adults, 

especially when the young person feels they are being over-controlled. 

When she engages in inappropriate behaviour, try saying ‘Can you make a 

different choice.’ • Loss of privileges can be a positive way of showing her the 

consequences of her behaviour. The more the consequence links to the 

behaviour, the better. For example if she did not return home at the time 

agreed, she has to return an hour earlier next time. Remember, it is more 


